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Presentation Outline

eOverview of the WWC: Mission & Objectives

\WWWC Products: What they are & how they can be used
-- Intervention Reports
-- Practice Guides
-- Quick Reviews

» Discussion: How use evidence in day-to-day decision-making?
How can the WWC be useful?
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Problem & Context

e Substantial amount of research on education practices, programs,
and policies

eStudies are uneven in quality

eSummarized in several different places

*No sense of evidence standards used to assess quality
eRequires lots of effort to synthesize and use the information

eDecision-making often based on personal experience and ideology
rather than on a strong research base
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WWC Connects Educators with the Best Research
on Effective Interventions & Practices in Education

* Initiative of the U.S. Department of Education’s Institute
of Education Sciences

 Central and trusted source of scientific evidence for what
works in education

— Develops and implements standards for reviewing
and synthesizing education research

— Assesses the rigor of research evidence on the effectiveness
of interventions

— Summarize findings on website “whatworks.ed.gov”
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Publications &

Topic Areas Products

Welcome to WWC

A central and trusted source of scientific evidence for what warks
in education.

What's New

More Research Needed on Accelerated Reader for English
Language Leamers (Dec 22)

See how WWC rated the research on Accelerated Reader, a
computer-based reading management system for Enalish
Language Learners. = more info

WWC Looks at Reading Recovery for English Language
Learmers (Dec 13)

See how WWC rated the research on Reading Recovery, a
shon-term tutoring intervention, on English Language
Learners. z more info

VWWC releases report on YouthBuild, a dropout prevention
intervention (Mov 3)

The Clearinghouse’s review of the research on the
effectiveness of YouthBuild found no studies that fall within the
scope ofthe WWC Dropout Prevention review protocol that meet
What Works Clearinghouse standards. = more info

HCEE releases WWC Intervention Report on “Headsprout
Early Reading” (Oct 27)

This new WWC intervention report in the topic area of early
childhood education assesses the research evidence on the
effectiveness of this internet-based supplemental early literacy
curriculum. z more info

Reference Resources

NewsFlazh Contact Site Index Help

L=

VWWC Help What's New About Us

Make What Works Work for Youl

Take our guided tour. .

Topic Areas

Adolescent Literacy Early Childhood
Education
m Dropout Prevention g Middle School Math

* More Topic Areas

Practice Guides

o Using Student Achievement Data to Support
A Instructional Decision Making

d Helping Students Mavigate the Path to College: What
High Schoals Can Do

(M Acsisting Students Strugaling with Mathemnatics:
B9 %% Response to Intervention (R for Elementary and Middle
== Schools

* More Practice Guides

Tour the =
WWC
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WhatWorks Clearinghouse
Producers of Information Topics

Universities S —

Research
organizations

Developers

Research Evidence
That Meets

Standards

Intervention reports
Practice guides
Quick Reviews

Evidence
standards

Effectiveness

Information

The WWC

Users of Information

School boards
Superintendents and
Advisors

State Education Departments
Funders
Intermediaries
Consultants
Technical Assistance
Providers

Principals

Teachers

Federal government
State government
National groups
Public

\

Evidence-Based

Interventions
and Practices

\/

Improved Student

Outcomes
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Key Features of the WWC

* WWC does not directly assess programs, policies, or practices

* Rather, WWC reviews and reports on the findings from
existing research

— Assesses “quality” of existing research

— Reports on what the research meeting standards indicates
about “effectiveness”

« WWHC does not recommend certain interventions in favor of
others (no conflict of interest)
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Welcome to W

A central and trusted so
in education.

T ... Moo Wht Works Work or Yo
What's New - P

More Research Needed on Accelerated Reader for English Take our guided tour. {;
Language Leammers (Dec 22)

See how WWC rated the research on Accelerated Reader, a
computer-based reading management system for English
Language Learners. = more info

Topic Areas

Adolescent Literacy Early Childhood

|| Education

VWWC Looks at Reading Recovery for English Language E

Learners (Dec 15)  Dropout Prevention g Middle School Math

See how WWC rated the research on Reading Recovery, a
short-term tutaring intervention, on English Language

Learners. = more info b More Topic Areas

WWC releases report on YouthBuild, a dropout prevention Practice Guides

mter'.renm_:rn {NWE,’I i Using Student Achievement Data to Suppaort
The Qlearmghnuse 5 reu!ew of the resear;h on the o k Instructional Decision Making

effectiveness of YouthBuild found no studies that fall within the

scope ofthe WWC Dropout Prevention review protocol that meet

. . . o
What Works Clearinghouse standards. = more info Helping Students Mavigate the Path to College: What

'?-_": High Schaals Can Do

f

MCEE releases VWWC Intervention Report on "Headsprout
Early Reading” (Oct 27)

This new WWC intervention repart in the topic area of early
childhood education assesses the research evidence on the
effectiveness of this internet-based supplemental early literacy P More Practice Guides
curriculum. = more info

8 ~ssisting Students Struggling with Mathematics:
e '\ §1 Response to Intervention (Rt for Elementary and Middle
=mf= Schools
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What Products are Available?

* Intervention Reports

— Review of the literature about a specific product
or practice

e Quick Reviews

— Review of a specific study that has received recent
attention

 Practice Guides

— Recommended practices for specific challenges
based on evidence from the literature
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Topic Areas

Intervention Reports

Elementary School Math
Middle School Math

—

Beginning Reading
Dropout Prevention

Early Childhood Education

English Language Learners
Adolescent Literacy

Students with Learning Disabilities
Other topic areas

Accelerated Reader

Daisy Quest

Ladders to Literacy

Peer Assisted Learning Strategies
Reading Recovery

Saxon Phonics

Stepping Stones to Literacy

Etc. (over 150 more...)



WHAT WORKS CLEARINGHOUSE

New WWC Topic Areas

Adolescent Literacy

High School Math

High School Science

Teacher Professional Development
Writing

Out of School Time

Students w/ Learning Disabilities

EC Education for Children with Disabilities
Children w/ Emotional & Behavioral Disorders
Students w/ Intellectual Disabllities
Autism
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What is an Intervention Report?

* Focus on a product or specific practice, often a branded
product like a curriculum

e Conduct an exhaustive search of all studies focused on that
product or practice

* Review the literature and identify the studies that meet
WW(C standards

 Summarize the findings from the studies that meet WWC
standards
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m tutoring intervention
eving (bottom 20%) first-grade
ecovery® are to promote

ot flret memels sdii st e saale e e

Four studies of Reading Recovery® meet What Works Clearing-
house (WWC) evidence standards, and one study meets WWC
evidence standards with reservations. The five studies included

General reading
Alphabetics Fluency Comprehension achievement
—| Positive effects Potentially positive effects Potentially positive effects Positive effects
Average: +34 Average: +46 Average: +14 Average: +32
percentile points percentile points percentile points percentile points
Range: =10 to +50 Range: +32 to +49 Range: +6 to +21 Range: =5 to +50
percentile points percentile points percentile points percentlle points

-

eviderfze standard§ with reservations. The five studies included alphabetics, small for fluency and comprehension, and madlum
approgimataly 700 first-grade students in more than 48 schools to large for general reading achisvemsant.
acroed the United $tates.?

Effectiveness [o] Hacnvary‘ und to have positive effects on alphabetics and general reading achievement and potentially positive
comprahansion.

General reading
Alphabetics Fluency Comprehension achievement
Rating of effectiveness Positive effects Potentially positive effects  Potentially positive effects  Positive effects
Improvement index* Average: +34 Average: +46 Average: +14 Average: +32
percertile points percentile points percertile points parcentile points
Range: —1010 +50 Range: +22 1o +49 RBange: +6 to +21 Range: -5 to +50
percentile points percentile points percentile points parcentile points

1. Thiz report has b=en updated to include reviews of 28 atudiss that have been released since 2006, Of the additional studies, 16 wers not within the
acops of the protocol and 12 wers within the acops of the protocol but did not mest evidencs standards. & complets list and disposition of all atudies
reviswsd are provided in the references.

2. The descriptive information for this program was obtained from a publicly available scurcs: the program’s website (httpafwww readingrecovery.org,
downloaded September 2008). Tha WWC requests dewslopers to review the program description asctions for accuracy from their perapective. Further
verification of the accuracy of the descriptive information for this program is beyond the scope of this review.

3. The evidencs presantad in this report ia based on available research. Findings and conclusions may changs as rew research becomes available.

4. Theae numbsrs show the averags and ranges of studsnt-lkvel improvement indices for all findings across the atudiss.

WWE Intervention Report  Reading Recovery® December 2008 n
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Reporting

Intervention Improvement Index 1+ —mf Extent Of Evidence «
Early Intervention in Beading (EIR & _ 38 Small
Reading Recoverv® _ 34 Medium to Large
Stepping Stones to Literacy _ 30 Small
Earobics® _ 25 =mall
Ladders to Literacy _ 25 Medium to Large
DaizyQuest _ 23 Small
Peer-Azzizted Learning Strategiss (PALSYE _ 19 Small
Waterford Early Beading Program _ 18 Small
Kaplan SpellRead h 18 Small
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WWC QUICK REVIEWS

WWC Quick Review 11.S. DEPAR DF EDUCATION
L]
What Works Clearinghouse [ R —
December 2008

WWC Quick Review of the Article “Teaching Science as a
Language: A ‘Content-First’ Approach to Science Teaching”!

What is this study about?

This study examined whether teaching scientific
concepts using everyday language before introduc-
ing scientific terminology improves the understand-
ing of these concepts.

The study included 49 students—30 who spoke Span-
ish at home and 19 who spoke English at home —from
one fifth-grade classroom in Oakland, California.

All students took a four-hour web-based lesson on
photosynthesis developed by the study authors.
Twenty-five students were randomly selected to take
a version that explained scientific concepts using
everyday language before introducing scientific
terminology. The other 24 took a version that used
scientific terminology from the outset.

At the end of the lesson, the study authors used a
test they developed to assess students’ conceptual
understanding of photosynthesis.

What Teaching Strategies Were Contrasted?

Both groups were taught through web-based
lessons with no science instructor.

The content-first lesson began by explaining scien-
tific concapts in everyday language, and than linked
these concapts to scientific language using intarac-
tive quizzes and activitias.

The control leszon began by defining scientific terms,
and then provided activities similar to the content-
first lesson but based only on scientific language.

The research described in this
article is consistent with WWC
evidence standards

Strengths: The study is a well-implamentad
randomized controlled trial.
Cautions: The study did not use a standardized
assessment tool. It is unclear how well this test
captures understanding of the core concepts con-
cerning photosynthesis. It is also unclear whether
the content-first lesson improved students’ retention
of this information, because this test was adminis-
tered immediately after the lesson was completed.

What did the study authors report?

When tested immediately after the lesson on their
understanding of photosynthesis using scientific lan-
guage, students who received the content-first les-
son had higher scores than students who received
the lesson that introduced scientific terminclogy
from the outset.

The difference in test scores was about three-fifths
of a standard deviation, equivalent to moving a stu-
dent from the 50th percentile to the 74th percentile.

T Brown, B. A, & Ryoo, K. (2008). *Teaching sclence as & language: A ‘content-first” approach to sclenca teaching.” Joumeal of Research in Sclance

Teaching, 45{5): 529-553.

WWC quick reviews e based on the evidence published in the report cited and rely on effect sizes and significance levels as reported by
study authors. WWC does not confirm study authors' findings or contect authors for edditional information about the study.
The WWC rating refers only to the results summarized above and not necessarily fo all results presented in the study.
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Quick Reviews

* |dentify a recently-released education study
that has been publicized by a major news
outlet

* Review the study to determine whether it
meets WWC standards

 Summarize the findings in a one-page review,
identifying strengths and cautions
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What is this
study about?

Program/project details
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Quick Reviews

WWC Quick Review

WWC Quick Review

What is this study about?

This study examined whether attending a Knowledge
is Power Program (KIPFP) middle school improved
students’ academic achievement,

The KIPP schools in the study included fifth through
eighth grades and served primarily low-income,
minority students.

The most rigorous analysis focused on 263 fifth-
graders in three KIPP schools and over 2,000
fifth-graders in traditional public schools in the

San Francisco Bay Area in 2003-04 and 2004-05.
The authors analyzed data on student standardized
test scores drawn from school district databases.

The study authors used statistical matching to
select students for the analysis. KIPP students were
matched to students attending traditional public
schools on demographics, where they lived, and
fourth-grade test scores.

Operates as a charter school in most cases

Aims to prepare poor and minority students

to succeed in a college preparatory curriculum
Provides training for principals and offers them
greater autonomy over budget and hiring decisions

Provides about 60% more Instructional time than

a traditional public school—through a longer school
day and additional instructional days on Saturdays
and in the summer

What Works Clearinghouse

What Works Clearinghouse

November 2008

WWC Quick Review of the Report “San Francisco Bay Area KIPP
Schools: A Study of Early Implementation and Achievement”!

U.S. DEPARTMENT OF EDUCATION
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The research described in
this report is consistent with
WWC evidence standards
with reservations

Strengths: Used statistical procedures to match
KIPP students o similar non-KIPP students,

2
o jors report?
1o traditional public school students on a number ho took both the
of observable characteristics, there may still be

igher college GPAS,
ler graduation rates
P course or a non-AP
he study reported no
itook both the course
kook only the exam
Jse results to be
bes not provide
linitially equivalent.
pflect initial differ-
jho take AP courses
of AP courses and

student or that
affect both the decision to envoll at a KIPP school
and student achievement, such as motivation or
commitment to schooling. Therefore, differences in
the of students may

y to schools.

What did the study authors report?

The study found that fifth-grade students in KIPP
middie schools generally performed better on math
and language arts tests than comparable students in
traditional public middie schools. Effect sizes for
math ranged from 0.19 to 0.86, while effect sizes

for language arts ranged from -0.05 to 0.54.

—_—
The WWC has reservations about these results QR O Psemch
because students who attend KIPP schools may
differ from comparison students in ways not con-

oo loveis as reported by
trolled for in the analysis.

about the study
in the stuoy,

WWC Rating

What did the study
authors report?

—

and achievement. Final report. Menlo Park, CA' SRI International

The WWC rating refers only 10 the results su

o abx

TWoodworth, K. R., David, J. L, Guha, R, Wang. H.. & Lopaz-Torkos, A (2008). San Francisco Bay Area KIPP schools: A study of early Implementation

ok in the report cited and and
study authors. WWC does not confrm study authors' findings or contact authors for addtional inf
o and no

y

the study.

formation about
ecassariy 1o all results presented in the study.
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WWC Practice Guides

1ES PRACTICE GUIDE

o . Ie s NATIONAL CENTER ron |
NCEE 2009012 s REGIONAL ASSlﬂANCE

U.S. DEPARTMENT OF EDUCATION
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Practice Guides

Recommendations for addressing current challenges
in education

Developed by an expert panel
Practitioner focused

Practice Guides Include:

* Concrete how-to steps
 Rating of strength of evidence
« Solutions for common roadblocks
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12 WWC Practice Guides

* Using Response to Intervention (Rtl) for Reading

e Using Response to Intervention (Rtl) for Math

* Helping Students Navigate the Path to College

* Using Data to Support Instructional Decisionmaking
* Structuring Out of School Time

* Reducing Behavior Problems
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12 WWC Practice Guides (Continued)

* Dropout Prevention

* Literacy Instruction for English Language Learners
* Encouraging Girls in Math and Science

* Turning Around Low Performing Schools

* Improving Adolescent Literacy

* Organizing Instruction to Improve Student Learning
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Three More by September 2010

Including:
* Teaching Fractions
* Promoting Reading Comprehension for Beginning Readers

* Teaching Writing
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Developing Recommendations

Panels meet multiple times

Panelists develop recommendations

Staff summarize research

Levels of evidence assigned

Guides undergo peer review
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Levels of Evidence

e Strong: High confidence (multiple rigorous
studies in a variety of contexts)

T I * I

-

 Moderate: Some evidence (may not work in |
all settings) -

 Low: Hasn’t been proven with rigorous
research (but panel still thinks it is important)

supporting this recommendation to be
moderate. A number of single-subject
research studies demonstrate the effec-
tiveness of behavioral interventions that
are designed to address and modify what
prompts and reinforces the problem be-
haviors of special and general educa-
tion elementary school students.! Three

context are more likely to yield positive
outcomes than an intervention applied
without attention to the factors prompting

1. Much of the evidence for this recommendation
is from studies invelving students with school
identified emotional and behavioral disabilities

some receiving a majority of their education in
self-contained classrooms. The panel believes

to those exhibited by students without school
identified disabilities in the general education
population. Studies include Broussard and Nor
G Ervin etal. (2000); Lane et al. (2007);

,Anderson, and Kumar (2005); Sasso et al.
(1392); Stahr et al. (2006); Umbreit (1995). For re
search reviews, see Ervin et al. (2001); Heckaman
et al. (Z000); Kern et al. {2002).

2. Ingram, Lewis-Palmer, and Sugai (2005); New
comer and [ ewis (2 - Pavne Scott and Con
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Level of evidence: Moderate

The panel judged the level of evidence
supporting this recommendation to be
moderate. A number of single-subject
research studies demonstrate the effec-
tiveness of behavioral interventions that
are designed to address and modify what
prompts and reinforces the problem be-
haviors of special and general educa-
tion elementary school students.! Three

hendation 1.

r the specifics of
blem behavior
conditions that
and reinforce it

I experlences difficulty
ir another In trylng to
dividual student’s behavior
Is not responsive to
efforts. Because research
[ the success of a behavior
Inges on Identlfylng the
Itlons that prompt and
problem behavior (that
lor's “antecedents” and
ps”), we recommend that

teachers carefully observe the conditions
In which the problem behavior of an
Individual student Is llkely to ocour

and not occur. Teachers then can use
that Information to tallor effective and

Brief summary of evidence to
support the recommendation

Research suggests that identifying the
problem behavior’'s specific antecedents
and consequences and then tailoring an
intervention to address the distinct needs
of the individual student in the classroom
context are more likely to yield positive
outcomes than an intervention applied
without attention to the factors prompting

lon strategles that
eds

Ié for this recommendation
ving students with school-
nd behavioral disabilities—
jority of their education in
Fooms. The panel believes
fant for general education
bny students with disabili-

wrer-rpermrperrer2l| of their day in a general
education environment. In addition, behaviors
exhibited by students with disabilities are similar

Wa P

recent single-subject studie
the effectivepess of interve

erature provides further €
general educators can play af
this information-gathering
identifying the context of a
havior (when, where, and wh
behavior occurs) and selectin
ate strategies that meet stud
But more research is needg
mine whether consistent resg
obtained when the strategie
mented by a teacher without
consultation.?

Brief summary of evidend
support the recommenda

Research suggests that ider
roblem behavior’s specific

nd consequences and then

ntervention to address the di
f the individual student in thy
ntext are more likely to yi
tcomes than an intervent
without attention to the factor,

to those exhibited by students wil
identified disabilities in the gene|
population. Studies include Brous
thup (1995); Ervin et al. (20004; Lan
Moaore, Anderson, and Kumar (2004
{1992); Stahr et al. (2006); Umbreit
search reviews, see Ervin et al. (204
et al. (2000); Kern et al. (2002).

2. Ingram, Lewis-Palmer, and Sugs)
comer and Lewis (2004); Payne, 5
roy (20071

3. Kamps, Wendland, and Culps
Lane, Weisenbach et al. (2007); Mug

Recommendation 1.
Identify the specifics of
the problem behavior
and the conditions that
prompt and reinforce it

Every teacher experiences difficulty

at one time or another in trying to
remedy an individual student’s behavior
problem that is not responsive to
preventative efforts. Because research
suggests that the success of a behavior
intervention hinges on identifying the
specific conditions that prompt and
reinforce the problem behavior (that

is, the behavior’s “antecedents” and
“consequences”), we recommend that
teachers carefully observe the conditions
in which the problem behavior of an
individual student is likely to occur

and not occur. Teachers then can use
that information to tailor effective and
efficient intervention strategies that
respond to the needs of the individual
student within the classroom context.

and Trahant (2003).
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the practice of understanding a problem
behavior's context can yield an effective

instruction.

1. IDENTIFY THE SPECIFICS OF THE PROBLEM BEHAVIOR AND THE CONDITIONS THAT PROMPT AND REINFORCE IT

Mevertheless, the evidence suggests that  #  Silvia frequently leaves her seat with-
out permission during small-group

Checklist for carrying out the
recommendations

Recommendation 1.

Identify the specifics of the problem
behavior and the conditions that
prompt and reinforce it

D Concretely describe the behavior prob-
lem and its effect on learning.

L] Observe and record the frequency and
context of the problem behavior.

L] Identify what prompts and reinforces
the problem behavior.

Recommendation 2.

Modify the classroom learning
environment to decrease problem
behavior

Recommendation 4.

Draw on relationships with
professional colleagues and students’
families for continued guidance and
support

D Collaborate with other teachers for con-
tinued guidance and support.

[] Build collaborative partnerships with
school, district, and community behavior
experts who can consult with teachers when
problems are serious enough to warrant help
from outside the classroom.

[] Encourage parents and other family
members to participate as active partners
in teaching and reinforcing appropriate
behavior.

Recommen daljgn__ 5

TrIT=IT m‘t

raising his hand during whole-class

= I T TIITy

instruction.

0, Evertson, Emmer, and Worsham (2006).

. X . 10. Wolery, Bailey, and Sugai (1988) review char-

. T!"aﬂh Is D]T_YSLCE_HY dggressive mwfird acteristics of problem behaviors that warrant at-
his peers (hits, kicks, punches) during  tention due to the behavior's impact on class-
TECEess, room climate and instructional time.

often occurs, and how to intervene appro-
priately. Examples of concrete descriptions
of problem behaviors are:

[v =]

==

1
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1. IDENTIFY THE SPECIFICS OF THE PROBLEM BEHAVIOR AND THE CONDITIONS THAT PROMPT AND REINFORCE IT

Adjust the difficulty of the problems on
the basis of the students’ success.

Consequences: If misbehavior occurs, take
Michael aside and remind him of behavior
expectations during whole-group lessons.
Describe how the observed behavior af-
fects students’ learning. If behavior per-
sists, give Michael a choice of participating
in the lesson or relocating to a designated
area to work on problems independently
until he is ready to return to the whole
group.

As demonstrated in the example, teach-
ers’ attention to the antecedents and con-
sequences of reoccurring behavior prob-
lems can inform the development of more
effective and efficient behavioral support
strategies to prevent or reduce behaviors
that interfere with successful classroom
learning.

Potential roadblocks and solutiong

Roadblock L1. T don't know how ig
lect all this information about bej
problems when I'm trying o teach,
full of students.” Ceneral education 13
ers in public schools must attend to, on
average, more than 20 students in their
classroom,'® so to add data collection re-
sponsibilities to their tasks can seem im-
practical or impossible.

Suggested Approach. We recommend
keeping methods of information gathering
very simple. For example, if the problem
behavior occurs several times a day, we
recommend that teachers record occur-
rences over just a few days. If the prob-
lem behavior occurs infrequently (such as
a few times a week), we recommend that
teachers gather data over one or two weeks
to be sure to include enough instances of
the behavior to inform a plan for inter-
wvention. For daily observations teachers
can use a chart of their daily classroom

15. U.5. Department of Education (2004,

schedule and make a simple tally under
the time of day and lesson activity when
the target behavior occurs (see table 3).%
Over time patterns should become appar-
ent, showing when the behavior is more
likely and less likely to occur. For a behav-
ior of low frequency teachers can make a
very brief entry in a notebook or journal
during transition periods (for example, at
recess or between lessons) or at the end
of the day about the immediate anteced-
ents and consequences of the target be-
havior (see table 4).17 After recording and
reviewing a number of these observations,
teachers should be able to denote pat-
terns in the frequency and triggers of the
misbehavior.

Roadblock 1.2. “This class has sg.#
phavior problems, | don’

Pattention,
etien originate from
needs, so by concentrating
pavior in one setting, teachers
positive impact on others. We
W he teacher identify ane prior-
ity behavior problem—not necessarily the
muost troublesome or disruptive—on which
to focus initial efforts. By assessing the an-
tecedents and consequences that prompt
and reinforce the problem behavior and
developing strategies that specifically link
to the underlying function of the student’s

16. The example data collection tool was adapted
from O'Neill et al. (1397), p. 29. In table 3, each
tally mark represents an occurrence of the high-
frequency target behavior.

17. The example data collection tool was adapted
from O'Neill et al. {1997), p. 33. Using table 4,
teachers can enter information about low-fre-
quency problem behaviors by describing the
behavior in concrete terms and its antecedent{s)
and consequencels).

Potential roadblocks and solutions

Roadblock 1.1. I don't know how to col-
lect all this information about behavior
problems when I'm trying to teach a room
full of students.” General education teach-
ers in public schools must attend to, on
average, more than 20 students in their
classroom," so to add data collection re-
sponsibilities to their tasks can seem im-
practical or impossible.

Suggested Approach. We recommend
keeping methods of information gathering
very simple. For example, if the problem
behavior occurs several times a day, we
recommend that teachers record occur-
rences over just a few days. If the prob-
lem behavior occurs infrequently (such as
a few times a week), we recommend that
teachers gather data over one or two weeks
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Practice guides provide practical recommendations for educators to help them address the everyday challenges they face in their
classrooms and schools. Developed by a panel of nationally recognized experts, practice guides consist of actionable
recommendations, strategies for overcoming potential roadblocks, and an indication of the strength of evidence supporting each
recommendation. IES practice guides are subjected to rigorous external peer review.
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(%] Limit Search Results This guide offers five recommendations to help educators effectively use
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inchude only Practice Guides wilh the schoolwide data use, develop a data-driven culture, and make data part of
cheched characteristics. Remember to an ongoing cycle of instructional improverment. The guide also

click "Go” when you have finished making recommends teaching students how to use their own data to set learning
your selections. goals
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What's New

More Research Needed on Accelerated Reader for English
Language Learners [Deg 22)

See how WWC rated the research on Accelersted Resder, 5
computer-based reading management system for English
Language Learners. » more info

WWC Looks at Reading Recowery for English Language
Learners [Dec {5)

See how WWE rated the research on Reading Recovery, 8
short-terrn tutoring interventicn, on English Language
Learners. » rore info

WWC releases report on YouthBuild, a dropout prevention
intervention [Wow 3)

The Clearinghouses review of the research on the

effectiveness of YouthBuild found no studies that fall within the
scope of the WWC Dropout Prevention review protocol that meet
What Wouks Clearinghouse standards. » more info

NCEE releases WWC Interventicn Report on "Headsprout
Early Reading™ [Oct 27)

This new WWC intervention report in the topicarea of early
childhood education assesses the research evidence on the
effectivensass of this internet-based supplemsental early literacy
curriculurm. » more info

New Adolescent Literacy Intervention Report

Released [Ocf 200

See how the WWC rated the research on Read 180, areading
program for students whose reading achieverneant is below the
proficient level, » more info
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Using Student Achievement Data to Support
Instructicnal Decision Making

Helping Students Navigate the Path to College: What

High Schools Can Do
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Questions for Discussion

- How do you use evidence in day-to-day decision-
making?

*What are the constraints to using evidence?

*What kinds of evidence are lacking? What would
you like to see more of?

« How can the WWC be more useful?



